Writing at Marsden Infant

and Nursery School



Why writing matters

* Proficiency in writing is a key skill throughout school and life. Pupils who find it difficult to
express their ideas in writing are likely to struggle across the curriculum

* Writing offers pupils opportunities to express attitudes, opinions, judgements and ideas.
* Writing helps thinking and learning.

* Writing has wider benefits. Communication is important in developing social relationships. Much
of our communication is written, including emails and social media.

* Writing promotes creativity through imaginary worlds (fiction) and well-being by giving
opportunity to reflect and make senses of their experiences in life (e.g. stories, poetry, diaries)



The development from spoken language to
written language

* The value of talk in children’s mastery of language is as important for
writing and it is for reading

* Talk helps pupils to build their understanding of written language and
how sentences are formed

* Writing is not talk written down. Learning to write involves

developing control of language which is different from everyday
conversational speech

* Teachers must support pupils to make links between talking and
writing and to continue to one to support the other.



What writing means for reading

* Reading enhances pupils’ grasp of writing - those who read more are able to
draw on a wider range of approaches to writing

* Learning to write has benefits for pupils’ reading — helping them understand
better what they have read. Familiarity with complex sentences structures
gained from writing lessons can support comprehension

* Pupils show a greater understanding of text ideas when they write summaries or
notes about it, and respond to questions in writing

* Improved spelling is also correlated with faster reading speeds. Every word a
pupil can spell becomes a word they can read.

* Teachers will want to use the interdependence of reading and writing to support
teaching. However this must not come at the expense of pupils’ enjoyment of
reading. Too often pupils are asked to analyse a text or respond to a story with
their own story.

*  “If the reading in English lessons is merely transactional, undertaken only because it leads to writing or illustrates how a language feature works, the short-term goals are in danger of jeopardising
the longer-term benefits of sustained reading” The Reading Framework



The Simple View of Writing

* The national curriculum reflects the Simple View of Writing

Figure 10: Based on ‘The Simple View of Writing'

Figure 1: An illustration of the simple view of writing
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* The programmes of study for writing in Key Stage 1 and 2 are divided into transcription (spelling
and handwriting) and composition (articulating ideas and structuring them into speech and
writing. It is essential that teaching develops competence is these two dimensions.



Why writing is challenging

* Beginner writers are required to hold the pen correctly, form letters legibly,
combine them to make words before they can even think about using
those words to express ideas.

* Composition is challenging in its own right, it has been suggested that
planning, composing and rewriting a text is twice as mentally demanding
as reading a complex text.

* Managing pupils’ cognitive load

Ofsted’s 2022 research review in English noted22: Pupils need sufficient capacity in their working memory to plan,
compose and review effectively. This requires transcription skills to be secure... Once children are fluent in word
reading, they are able to focus on comprehending what they read. Similarly, fluency in transcription frees up working
memory to focus on composing writing.

Sequenced teaching gives pupils the best chance of mastering the written
language, and of understanding the writing process and models to support
their writing.



Motivation

* Motivation is both a driver and an outcome of learning. It makes a difference to
the writing pupils produce

* One of the greatest influences on motivation is pupil’s self-belief.

* To achieve they need to be:

* Taught effectively, with timely, supportive and constructive feedback
e Given opportunities to develop competency over time

* Give tasks that match the knowledge and skills they have been taught

*If their knowedge and skills are insufficient for an activity, it is likely to cause
frustration. This maybe a particular challenge for pupils with SEND

Research indications that young people can enjoy writin% and be more motivated
to write if they can make choices about it. However, while providing choice can be
motivational it can also create additional pressure, particularly for those with SEND.



The Importance of Reception

Government has set a milestone of 75% of children reaching a GLD by 2028
Measured through 12 ELG across 3 Prime Areas

Communication and Language, Personal, Social and emotional development, Physical development
3 ELG focus on literacy, word reading, comprehension and writing (ELG writing must be achieved)

The emphasis in Reception should be on building the foundations for it: transcription and composition. This means keeping things simple and doing
things well.

Teachers should plan for regular teaching and practice (daily) handwriting
Writing depends on language — Develop children’s skills in communication and language, including the ability to speak in sentences, compose orally
Adults are effective at modelling high-quality language and questioning sensitively

Majority of composition to be oral through simple sentences, preparing the ground for writing sentences later and for punctuation them accurately with a
capital letter and full-stop.

Ofsted recommends providing sufficient high quality opportunities for children to practise using foundational knowledge and skills and warns against
introducing complex tasks too early. Practise transcription and oral composition skills

Pencils and paper are available across the classroom — so children can ‘write’ during play

Recognise all children will play at writing — Regular explicit handwriting instruction in addition to phonics to be included as first steps towards thinking of
themselves as people who can write

Increased opportunity to develop body strength and co-ordination as well as fine motor skills
Dictation to practise the transcription they are taught
A good phonics programme that will teach children to recognise letters and spell words.

An agreed, whole-school approach to teaching handwriting



Making judgements against the early learning
goals for writing.
Writing ELG

Children at the expected level of development will:

Write recognisable letters, most of which are correctly formed
Spell words by identifying sounds in them and representing the sounds with a letter or letters;

Write simple phrases and sentences that can be read by others

In summary to meet the early learning goal for writing:

Sentences and phrases can be transcribed (from dictation) rather than independently composed
Sentences and phrases can be simple rather than extended

Sentences and phrases must be readable, but may contain some mistakes in letter formation
Sentences and phrases do not need to contain punctuation (including capital letters)

Not all words need to be spelt correctly.



To support writing in reception

Fine Motor Skills ELG
Children at the expected level of development will:

* Hold a pencil effectively in preparation for fluent writing — using the tripod
grip in almost all cases

e Use a range of small tools, including scissors, paint brushes and cutler
* Begin to show accuracy and care when drawing
To support writing in reception, it is important to develop

* Gross and fine motor skills to develop strength, co-ordination and
positional awareness

* Core strength, stability, balance and spatial awareness
* Fine motor control and precision



Making a strong start in Nursery

Children should be able to:

* Enjoy drawing freely. Add some marks to their drawings, which they give meanting to. For
example “That says mummy”. Make marks on their picture to stand for their name.

* Develop their phonological awareness, so that they can:

spot and suggest rhymes

count or clap syllables in a word

recognise words with the same initial sound, such as money and mother
* Use some of their print and letter knowledge in their early writing

* Write some or all of their name

Development Matters Birth to 5 years



Handwriting

Nursery Reception

Early mark making

Receptfion - Year 1
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Handwriting

Year 1

Having learned the Little Wandle handwriting scheme in Reception, children in year 1 move onto grouping the letters in
letter families to help embed handwriting formation for both lower case and upper case letters
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Handwriting

Year 2

« As the children begin to learn joins in Year

2, they follow the Nelson handwrifing

scheme. Class teachers refer to a Nelson
handwriting book when planning and
teaching lessons (lasting around 20

minutes). Handwriting lessons take place
at least once a week.

« Handwriting practise should also take
place as a quick retrieval activity
preceding an English lesson, where

needed. G%Caéfgmmqw
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Book and 1ext Overviews
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Year 2 Autumn Spring Summer
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Before you beqin:

Decide on your writing cufcome

(no more than 2 per half term)
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Vocabulary

Improving young children’s vocabulary is a high priority, particularly when teaching
students from disadvantaged backgrounds who are more likely to have a less
extensive vocabulary (this has been identified as one of our barriers to children’s
learning)

There is limited evidence about how best to improve vocabulary, but the existing
evidence suggests that the following should be considered:

* Provide children with a rich language environment (implicit approaches) as well
as directly extending children’s vocabulary (explicit approaches)

 Carefully selecting high-frequency words for explicit teaching (figure 1)

e Developing the number of words children know (breadth) and their
understanding of relationships between words and the contexts in which words
can be used (depth): and

* Providing multiple opportunities to hear an use new vocabulary.



Subiject specific vocabulary
e.g. ‘photosynthesis’ in Science.

Words of everyday speech,
familiar to most students.



Toolkit
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Just then, ot that
moment, of sunAse

A baby was lost in the fonest.
The animials looked affer e,




Miserable, troubled.
overjoyed, delighted

Use
Lila decided to get characters'
up very early and go feelings

and talk fo the sky.
Before the sun was
high in the sky, she
set off.

Use
characters’

Toolkit

She walked and she walked and
she walked.

The sun blazed, the sand was
scorching and the stony path
burmed Lila’s feet.

Use the power
of three to
add detail or
feelings

To re-tell a story
in more detail

actions

Some mud huts
in a circle, the
blazing sun

Use
expanded

noun phrases

Lila frowned. Her evyes filled with tears.

they had!.

What a celebration

End with an
exclamatory
senfence

Just then, at that
moment, at sunrise

Use fime
adverbials to

vou could...

Use show

and not tell

© FocusEnglish2017

show the order of
evenfs

Use the main
events in the story

village.

There was a drought in Lila's




Toolkit

The Pussycat smiled at the
Owvl.

suddenly, sweetly,
uckily

Use
characters'
feelings

Use adverbials to
show how things
happened

The Owl put up the

sail and the boat
sped over the
Waves.

Some fime later,
after breakfast

To re-tell a story
you could...

Use time
adverbials to
show when things
happened

Use
characters'
actions

swaying palm
frees, calm sea,
foaming waves

Use
expanded

Use the main
events

noun phrases

Choose words fo
paint a picture
for the reader

A young whale with gleaming skin spouted
a jet of water.

The Owl and the Pussycat sailed
away.

I~ 1ieFralich 0 7



Evie stared nervously at
the witch.

Use
characters’

Then out she came. feelings

she stood in the
clearing filling the
wood with her
magical powers.

Use
characters’

Toolkit

Witch — inky eyes, tangled hair,
cloak with golden stars.

Develop the
new character

To re-tell a story
with a changed

actions

tangled branches,
spiky bushes,
tangled hair

Use
expanded
noun phrases

Little Evie tip-toed along the path. The
eaves rustled and bees buzzed among a
patch of yellow-petalled flowers.

Softly, to her surprise,
nervously

Use adverbials to
show how things
happened

Just then, in the
blink of an eye, a
itftle later

Use time
adverbials to

character you
could...

Choose effective
language to
paint a picture
for the reader
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show the
seguence of
events

Use the main
events in the story

Litfle Evie went into the Wild
Wood carmrying a basket.
She walked deeperinfo the
wood.

She heard animals and birds.
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| must stop the evil scissors.

Use thought
bubbles

Traction Man pulled
on his cut-proof
boots and stepped
in front of the evi
SCISSOrS.

Write what is
happening in
caption
boxes

Thick green curtains, luxurious fur rug

Toolkit

Use speech
bubbles

To write a
comic strip
adventure yvou
could...

Use
expanded
noun phrases

© FocusEnglish2017
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Take that! Your blades will never
snip again.

Use fime
adverbials to put

events in the right
order

Just then, at that
moment, suddenly

Use splats for
sounds

50

Pow! Zap! Wham




Tree, bush, flower,
petals, nest

Use precise
words and
technical

What a good place
this is fo see and find
out about plants, birds
and animals!

vocabulary

Write a clear
ending with an

Toolkit

Birds like to live in places where
they can build nests safely.

Use the

present
tenss

They, their, it, its

Use the third
person

Use

To write a non-
chronological

interesting fact
or a guestion

Open by making
it clear what the
report is about

Can you recognise all the
plants, animals and birds
where you live?

report you
could...

Use
conjunctions fo
give reasons

Use description fo

give information

and, but, so.

although

conjunctions to
join or add
information

because, so that

In spring lots of flowers begin to
grow. The first ones to grow are
snowdrops and crocuses.

© FocusFnelish2017




Toolkit

Bears are large animals with thick
fur coats.

Diet, appearance, habitat

Use the
present
tense

They, their, it, its

Use precise
words and
technical

vocabulary

Use the third
pErson

Would you like to live
close to these
amazing animals?

and, but, because,
so that, if

Write a clear To write an Use
ending with an information text conjunctions to
interesting fact you could... join or add
information

or a question

Use sections Tell the reader Many wild
fo group what the report is animals live in
information about forests.

Use description to

give information

What they eat, where they
live

Bears have thick fur coats
because they need to keep
warm.

©FocusEnglish 2017



Toolkit
Edward Lear was born on May 12t

poet, childhood, old 1812.
age

Use the
past tense

Use precise
words and
technical

vocabulary

They, their, if, its

Use the third
person

Childhood, Poems. and, but, so,

although

Use
conjunctions to
join or add
information

Use subtitles

To write an
information text
you could...

Open by making
it clear what the

Use because, so that

conjunctions to
give reasons

report is about

Use description to

Edward Lear wrote many give information
poems called nonsense
poems.

In his poems he uses lots of made-

up words. The reader has to decide
what they mean.

@© FocusEnglish2017



Glass, fransparent, solid,
flexible

Use precise
words and
technical

vocabulary

Which materials would
you choose to build g
schoolg

Write a clear
ending with an

Toolkit

Class is a very hard material. It
breaks easily and can cut you.

Use the
present
tense

To wrife an
informatfion text

interesting fact
or a question

Use sections

to group
information

Glass, Wood, Plastic

vou could...

Use description to

give information

©FocuskEnglish 2017

Use the third
person

Tell the reader

what the report is
about with a fact
or a question

They, theilr, it, its

and, but, because,
so that, if

Use
conjunctions to
join or add
information

Do you know
how many
materials the
builders used to
build the school?

light into houses.

Windows are made of glass
because it is fransparent and lets




